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INTRODUCTION 

Organizational Citizenship Behavior (OCB) refers to 

voluntary, discretionary actions taken by employees that 

go beyond their formal job requirements but contribute to 

the overall well-being and functioning of an organization. 

These behaviors, while not officially recognized in 

performance evaluations, play a critical role in enhancing 

organizational performance, improving team dynamics, 

and promoting a positive organizational culture. In the 

context of education, Teacher's Organizational Citizenship 

Behavior (TOCB) includes actions such as assisting 

colleagues with lesson planning, mentoring new teachers, 

participating in school committees, and engaging in 

extracurricular activities—all of which contribute to the 

overall success of a school and the development of 

students. The role of teachers, who are entrusted with 

shaping the future of society, requires them not only to 

deliver curriculum but also to exhibit behaviors that foster 

a collaborative and supportive school environment. 

Teachers who engage in OCB contribute to a positive 

school climate, promote student success, and improve the 

overall quality of education. 

The importance of Teacher's Organizational Citizenship 

Behavior (TOCB) cannot be overstated, as it influences not 

only the functioning of the school but also the well-being 

of the teachers themselves. These behaviors help build a 

sense of community within the school and improve 

relationships among staff, students, and the broader school 

community. As such, understanding the factors that drive 

TOCB is critical for school administrators, policymakers, 

and educational leaders. These insights can inform 

strategies for enhancing teacher engagement, job 

satisfaction, and professional collaboration. 

While the concept of OCB has been widely studied in 
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corporate settings, research on TOCB remains 

underexplored. The unique nature of the teaching 

profession, with its demands, pressures, and intrinsic 

rewards, presents an opportunity to investigate how factors 

such as teacher motivation, leadership styles, 

organizational culture, and external pressures influence 

TOCB in schools. In recent years, there has been increasing 

recognition that teachers’ engagement in OCB is a 

significant factor in fostering a productive, collaborative, 

and supportive educational environment. Teachers who 

exhibit OCB not only contribute to their colleagues’ 

success but also serve as role models for students, 

encouraging positive behaviors and a cooperative attitude 

toward learning. 

In addition to the internal motivations driving TOCB, 

external factors such as governmental policies, societal 

expectations, and the broader educational context also play 

a significant role in shaping teachers’ engagement in extra-

role behaviors. Policies that emphasize accountability, 

standardized testing, and performance-based rewards can 

often create environments where teachers feel pressure to 

focus solely on task-specific duties, thus undermining their 

willingness to engage in voluntary actions. Conversely, 

policies that prioritize teacher autonomy, professional 

development, and recognition of extra-role behaviors can 

encourage teachers to contribute to the broader mission of 

the school beyond their formal job responsibilities. 

The Need for Research on TOCB 

Despite the growing recognition of TOCB’s importance, 

few studies have examined the specific factors that impact 

teacher’s organizational citizenship behavior in detail. 

Teacher motivation, leadership, and organizational culture 

are factors that have been shown to affect OCB in other 

professions, yet their specific influence on teachers’ 

behaviors is still not fully understood. This study seeks to 

fill that gap by exploring the various factors that contribute 

to TOCB and the ways in which they interact to shape 

teachers’ willingness to go beyond their formal roles. 

The individual factors influencing TOCB include personal 

traits such as emotional intelligence (EI), intrinsic 

motivation, and job satisfaction. Emotional intelligence, 

which encompasses the ability to perceive, understand, and 

regulate emotions, has been identified as a key predictor of 

OCB in various professions. Teachers with higher 

emotional intelligence are better able to navigate complex 

interpersonal dynamics and are more likely to engage in 

helping behaviors, fostering collaboration and support 

within the school community. Intrinsic motivation, which 

refers to performing activities for the inherent satisfaction 

and enjoyment of the task itself, is also critical in driving 

OCB. Teachers who find meaning and fulfillment in their 

work are more likely to volunteer their time and efforts for 

the benefit of their students and colleagues. 

Organizational factors play a significant role in shaping 

TOCB as well. Leadership styles, particularly 

transformational leadership, have been shown to have a 

positive effect on employees’ engagement in OCB. 

Transformational leaders inspire their staff by creating a 

shared vision, offering support and recognition, and 

empowering teachers to take on additional roles within the 

school. Moreover, the school climate, which includes the 

overall culture, trust, and collegial relationships within a 

school, is also an important determinant of TOCB. In 

schools with a positive climate, where teachers feel 

supported and valued, teachers are more likely to engage 

in behaviors that benefit the organization, such as helping 

their colleagues or contributing to the school’s 

extracurricular programs. 

Lastly, external factors such as government policies, 

societal expectations, and the broader educational 

environment can significantly impact teachers' OCB. 

Policies that emphasize accountability, testing, and 

standardized evaluation can lead to teacher burnout and 

reduce engagement in voluntary behaviors. On the other 

hand, policies that prioritize professional development, 

teacher autonomy, and recognition of extra-role 

contributions can enhance TOCB by making teachers feel 

valued and motivated to contribute beyond their official 

duties. Societal expectations also play a role, as the 

increasing demand for high academic performance can 

create stress and pressure on teachers, potentially reducing 

their capacity for OCB. 

Research Objectives 

This study seeks to explore the various factors that 

influence Teacher's Organizational Citizenship Behavior 

(TOCB) in schools. Specifically, it aims to: 

1. Identify the key individual factors (such as 

emotional intelligence and intrinsic motivation) that 

influence TOCB among teachers. 

2. Explore the role of organizational factors (such as 



CURRENT RESEARCH JOURNAL OF PEDAGOGICS (ISSN: 2767-3278) 

 

  

https://masterjournals.com/index.php/crjp 3 

 

leadership styles and school climate) in fostering TOCB. 

3. Examine the impact of external factors, including 

educational policies and societal expectations, on teacher 

engagement in OCB. 

4. Provide recommendations for school 

administrators and policymakers on how to enhance TOCB 

within their institutions. 

The findings of this research will provide valuable insights 

for educators, school leaders, and policymakers who seek 

to foster a more collaborative, supportive, and effective 

teaching environment. By understanding the factors that 

contribute to TOCB, schools can develop strategies to 

enhance teacher engagement, improve job satisfaction, and 

create a positive organizational culture that supports both 

teachers and students. 

Organizational Citizenship Behavior (OCB) refers to the 

voluntary actions employees engage in that are not part of 

their formal job responsibilities but contribute positively to 

the organization’s overall performance and efficiency. In 

the context of education, teacher’s Organizational 

Citizenship Behavior (TOCB) plays a crucial role in 

fostering a productive and supportive school environment. 

Teachers who exhibit high levels of OCB are more likely 

to engage in helpful, collaborative, and proactive behaviors 

that benefit their students, colleagues, and school as a 

whole. This includes actions such as helping colleagues 

with lesson planning, volunteering for extracurricular 

activities, and going beyond the call of duty to support 

student development. 

Given the importance of TOCB in enhancing school 

climate and student outcomes, it is critical to understand 

the factors that influence it. While much has been 

discussed about organizational citizenship behavior in 

general, the unique context of teaching necessitates 

specific examination of the dynamics within educational 

environments. Several factors contribute to a teacher’s 

tendency to engage in OCB, including individual 

characteristics, workplace culture, leadership styles, and 

external pressures. Understanding these influences is vital 

for school administrators and policymakers seeking to 

enhance teacher motivation, performance, and overall 

school success. 

This article seeks to explore the various factors that impact 

teacher's organizational citizenship behavior. The primary 

objective is to identify key drivers of OCB among teachers 

and analyze how these factors can be leveraged to create 

an environment that promotes positive teacher behaviors. 

The study also addresses potential barriers to OCB and 

how schools can mitigate these challenges to foster a more 

collaborative and supportive atmosphere. 

Research Questions 

1. What individual factors influence teacher’s 

organizational citizenship behavior? 

2. How do leadership styles and school climate 

contribute to the promotion of OCB in teachers? 

3. What role do external factors such as societal 

expectations and educational policies play in shaping 

TOCB? 

Literature Review 

Teacher’s organizational citizenship behavior is influenced 

by a complex interplay of factors at the individual, 

organizational, and external levels. Existing literature 

provides insights into various dimensions of TOCB, 

particularly focusing on motivational factors, work 

environment, and leadership. 

Individual Factors 

Individual traits such as emotional intelligence, personality 

traits, and intrinsic motivation have been identified as 

strong predictors of OCB. Altruism, conscientiousness, 

and agreeableness are common personality traits 

associated with higher levels of OCB among teachers. 

Emotional intelligence (EI), which refers to the ability to 

recognize, understand, and manage emotions, also plays a 

critical role. Teachers with high EI are better equipped to 

manage interpersonal relationships and are more likely to 

go the extra mile to assist their colleagues and students. 

Moreover, teachers who are intrinsically motivated tend to 

display higher levels of OCB. Intrinsic motivation is linked 

to personal satisfaction, a sense of accomplishment, and 

commitment to the educational profession. Teachers who 

find intrinsic value in their work are more likely to engage 

in voluntary and discretionary behaviors that benefit the 

school community. 

Organizational Factors 
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The organizational environment plays a significant role in 

shaping teachers’ OCB. Research has shown that 

leadership styles, particularly transformational leadership, 

positively influence teacher motivation and behavior. 

Transformational leaders inspire and motivate their staff by 

fostering a sense of shared vision and commitment to 

school goals. These leaders also offer individual support 

and recognition, which enhances teachers' engagement in 

extra-role behaviors. 

In addition, school climate—including factors such as 

collegiality, trust, and support from colleagues—has a 

direct impact on teachers’ OCB. Schools with a 

collaborative and supportive culture tend to encourage 

teachers to engage in behaviors that go beyond their formal 

duties. Furthermore, clear communication and a sense of 

psychological safety in the workplace are essential for 

teachers to feel comfortable participating in OCB. 

External Factors 

External factors, such as governmental policies, societal 

expectations, and accountability measures, can also affect 

TOCB. Policies that emphasize teacher autonomy, 

professional development, and recognition of extra-role 

behaviors foster a climate in which teachers are more likely 

to engage in OCB. Conversely, policies that place 

excessive demands on teachers or that focus solely on 

standardized testing outcomes may negatively impact OCB 

by reducing teachers’ job satisfaction and intrinsic 

motivation. 

METHODOLOGY 

This study utilizes a mixed-methods approach, combining 

both qualitative and quantitative data collection to explore 

the factors influencing teacher’s organizational citizenship 

behavior. 

Sampling 

The sample consists of 200 teachers from various schools 

within a metropolitan area, representing a range of public 

and private institutions. The participants were selected 

using stratified random sampling to ensure diversity in 

terms of teaching experience, school type, and subject area. 

The sample also includes teachers from various grade 

levels, ranging from primary to secondary education. 

Data Collection 

1. Quantitative Data: A structured questionnaire was 

designed to measure the levels of OCB among teachers, as 

well as to assess individual factors (e.g., emotional 

intelligence, intrinsic motivation), organizational factors 

(e.g., leadership style, school climate), and external factors 

(e.g., policy support, societal expectations). The 

questionnaire uses a Likert-scale format for teachers to rate 

their agreement with various statements on a scale from 1 

(Strongly Disagree) to 5 (Strongly Agree). 

2. Qualitative Data: Semi-structured interviews were 

conducted with 20 teachers to gain deeper insights into 

their experiences and perspectives regarding the factors 

that influence their OCB. The interviews explored topics 

such as job satisfaction, leadership support, work-life 

balance, and the role of external pressures in shaping their 

behaviors. 

Data Analysis 

Quantitative data was analyzed using descriptive statistics 

and multiple regression analysis to examine the 

relationships between different variables and their impact 

on TOCB. Qualitative data was analyzed through thematic 

analysis, identifying key themes and patterns related to the 

motivational and organizational factors affecting teachers' 

OCB. 

RESULTS 

The results of the study reveal several significant findings 

about the factors influencing teacher’s organizational 

citizenship behavior. 

Individual Factors 

Teachers who reported higher levels of emotional 

intelligence and intrinsic motivation were more likely to 

engage in organizational citizenship behaviors. 

Specifically, teachers with higher emotional intelligence 

were more willing to engage in helping behaviors, such as 

assisting colleagues with classroom management or 

curriculum planning. Furthermore, intrinsic motivation, 

characterized by a passion for teaching and a sense of 

fulfillment from student success, was positively correlated 

with extra-role behaviors like volunteering for 

extracurricular activities. 

Organizational Factors 
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The data indicates that transformational leadership had a 

strong positive impact on TOCB. Teachers working under 

transformational leaders reported feeling more supported, 

valued, and motivated to contribute beyond their formal 

duties. Similarly, a supportive school climate—

characterized by collegial relationships, mutual trust, and a 

focus on professional development—was found to foster a 

higher level of OCB among teachers. Teachers in schools 

with a positive climate were more likely to volunteer for 

additional responsibilities and provide informal support to 

colleagues. 

External Factors 

External factors, particularly governmental policies and 

societal expectations, were found to influence teachers' 

engagement in OCB. Teachers who reported feeling 

supported by policies that promoted professional 

development and recognized extra-role contributions were 

more likely to engage in OCB. Conversely, those working 

in environments where high-stakes testing and 

accountability were emphasized often exhibited lower 

levels of OCB, citing stress and burnout as major barriers. 

DISCUSSION 

The findings from this study highlight the complex and 

multi-faceted nature of teacher’s organizational citizenship 

behavior. Both individual and organizational factors play a 

significant role in promoting OCB among teachers. 

Teachers with higher emotional intelligence and intrinsic 

motivation tend to engage in behaviors that benefit the 

organization, demonstrating a natural willingness to help 

and collaborate. On the organizational front, 

transformational leadership and a positive school climate 

are key enablers of TOCB. Schools that foster trust, 

collegiality, and professional growth create an 

environment in which teachers feel valued and supported, 

encouraging them to take on extra roles. 

However, external pressures, such as rigid educational 

policies and societal expectations, can undermine these 

positive behaviors. The study suggests that in 

environments where teachers face excessive demands or 

limited professional autonomy, their motivation to engage 

in OCB diminishes. 

Implications for Practice 

Based on the findings, several strategies can be 

implemented to enhance teacher’s OCB: 

1. Leadership Development: Schools should invest in 

training leaders to adopt transformational leadership styles 

that support teacher motivation and engagement. 

2. Promoting Collaboration: Encouraging 

collaborative work environments and fostering strong 

interpersonal relationships among staff can boost OCB. 

3. Policy Reform: Educational policies that prioritize 

teacher well-being, autonomy, and professional 

development will likely result in higher levels of OCB. 

CONCLUSION 

Teacher’s Organizational Citizenship Behavior is 

influenced by a combination of individual traits, 

organizational culture, leadership styles, and external 

factors. By understanding these drivers, schools can 

implement strategies to enhance teacher motivation and 

engagement, fostering a positive and productive school 

environment. Future research should explore the 

longitudinal effects of OCB on student outcomes and 

further investigate how school-level interventions can 

optimize these behaviors to achieve better educational 

results. 
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