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INTRODUCTION 

The contemporary educational landscape necessitates that 

future educators possess not only subject-specific expertise 

but also a profound capacity for social intelligence, which 

encompasses the abilities to perceive, understand, and 

navigate complex interpersonal dynamics within 

classroom and institutional contexts. Social intelligence, a 

multifaceted construct bridging cognitive, emotional, and 

ethical dimensions, is increasingly recognized as a pivotal 

determinant of pedagogical effectiveness and professional 

development. Its cultivation in pre-service teachers is not a 

mere adjunct to technical proficiency but constitutes an 

essential foundation for the creation of inclusive, morally 

coherent, and socially responsive learning environments. 

Philosophical and ethical considerations are therefore 

indispensable in elucidating the ontological and normative 

bases of social intelligence, providing both conceptual 

clarity and practical guidance for teacher education 

programs. Philosophically, the development of social 

intelligence can be framed within the broader discourse of 

virtue ethics, which emphasizes the cultivation of character 

traits conducive to human flourishing. The Aristotelian 

notion of phronesis, or practical wisdom, is particularly 

relevant, as it highlights the capacity to discern ethically 

appropriate responses within situational contexts, 

balancing personal and collective well-being [1]. In the 

context of teacher education, practical wisdom enables pre-

service educators to make judicious decisions that integrate 

pedagogical objectives with the ethical imperatives of care, 

respect, and fairness. Contemporary moral philosophers, 

such as Martha Nussbaum, extend this framework by 

arguing that social-emotional competencies are inherently 

tied to moral capacities, suggesting that the development 

of empathy, compassion, and perspective-taking is not 

merely instrumental but central to ethical functioning. 

Within this paradigm, social intelligence is understood not 

solely as a cognitive skill but as an ethically infused 

competency that underpins principled professional 

behavior. Ethical perspectives on social intelligence 

further underscore the responsibility of educators to foster 

equitable and supportive learning environments. Ethical 

pedagogy necessitates an awareness of the diverse social, 
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cultural, and emotional realities of students, coupled with 

the capacity to mediate conflicts, promote collaboration, 

and cultivate a climate of mutual respect. In this regard, 

Kohlberg’s theory of moral development provides a 

valuable heuristic for understanding how future teachers’ 

ethical reasoning evolves in tandem with social cognitive 

abilities. By engaging with moral dilemmas and reflective 

exercises during teacher training, pre-service educators can 

internalize principles of justice, care, and integrity, thereby 

enhancing both their moral and social faculties. The 

integration of ethical reflection into the development of 

social intelligence aligns with contemporary calls for 

holistic teacher education models that transcend technical 

instruction and emphasize character formation, value 

awareness, and socially responsible practice. From a 

psychological standpoint, social intelligence encompasses 

both intrapersonal and interpersonal dimensions, including 

self-awareness, emotional regulation, empathy, and 

adaptive communication skills. Daniel Tom’s work on 

emotional intelligence, while distinct, complements the 

study of social intelligence by elucidating the mechanisms 

through which individuals recognize and modulate their 

own emotions while effectively engaging with others [2]. 

For future educators, the cultivation of emotional and 

social competencies is critical not only for classroom 

management but also for fostering positive student-teacher 

relationships, promoting collaborative learning, and 

navigating the ethical complexities inherent in educational 

practice. Moreover, social intelligence intersects with 

metacognitive awareness, enabling teachers to reflect upon 

their own biases, assumptions, and decision-making 

processes, thereby promoting ethical vigilance and 

pedagogical efficacy. The development of social 

intelligence in teacher education also has a significant 

sociocultural dimension. Educators operate within diverse 

and dynamic social contexts, where cultural norms, 

societal values, and institutional expectations shape 

interactions and ethical considerations. Vygotsky’s 

sociocultural theory offers a framework for understanding 

how social intelligence can be cultivated through guided 

participation, collaborative learning, and dialogical 

engagement within communities of practice [3]. By 

embedding pre-service teachers in experiential learning 

contexts, mentorship programs, and peer-mediated 

activities, teacher education can scaffold the development 

of social competencies while reinforcing ethical awareness 

and philosophical reflection. This sociocultural perspective 

underscores the inseparability of cognitive, affective, and 

ethical dimensions in the formation of socially intelligent 

educators. Furthermore, contemporary educational reforms 

emphasize the integration of 21st-century competencies, 

including critical thinking, intercultural communication, 

and ethical reasoning, into teacher preparation programs. 

The development of social intelligence aligns with these 

broader educational imperatives, equipping future teachers 

with the skills necessary to navigate complex moral 

landscapes, mediate diverse perspectives, and foster 

inclusive learning communities [4]. Philosophical inquiry 

into the nature and purpose of education reinforces this 

orientation, highlighting the ethical obligations of 

educators to cultivate not only knowledge and skills but 

also character, civic responsibility, and social awareness. 

By situating social intelligence within a philosophical-

ethical framework, teacher education programs can 

provide coherent and principled guidance for the formation 

of competent, reflective, and morally grounded 

professionals. Empirical studies further substantiate the 

centrality of social intelligence in effective teaching [5]. 

Research indicates that socially intelligent teachers are 

more adept at recognizing students’ needs, resolving 

conflicts, promoting engagement, and sustaining positive 

classroom climates. Moreover, social intelligence 

contributes to teachers’ professional resilience, emotional 

well-being, and capacity for reflective practice, which are 

essential for long-term effectiveness and ethical conduct. 

By fostering social intelligence through targeted 

pedagogical strategies, including role-playing, reflective 

journaling, collaborative problem-solving, and ethical 

debates, teacher education can enhance both interpersonal 

competencies and moral reasoning capacities. Such 

interventions not only support the immediate professional 

development of pre-service teachers but also contribute to 

the broader societal goal of cultivating ethically 

responsible and socially competent educational 

professionals. 

LITERATURE REVIEW 

In the domain of philosophical-ethical inquiry into social 

intelligence, Nancy E. Snow’s Virtue as Social Intelligence 

offers a seminal theoretical basis, while in empirical 

educational research, scholars such as O’zdog’ru have 

investigated the interplay of communication, intercultural 

sensitivity, and social intelligence among teacher 

candidates. These two lines—philosophical 

conceptualization and empirical investigation—

complement and inform each other in the ensuing 

discussion. Snow’s approach is grounded in virtue ethics, 

but with an empirically informed orientation: she contends 

that virtues are best understood not as static moral traits but 
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as forms of social intelligence—capacities that enable 

agents to reason about others’ needs and act for their 

welfare [6]. In Snow’s theory, moral motivation is 

internalized: the virtuous agent perceives social cues, 

infers needs, and acts from concern for others, rather than 

cold calculation or duty alone. This framing bridges the 

gap between classical virtue ethics and modern 

psychological understandings of social cognition. Snow 

responds to the “situationist” critique (which argues that 

behavior is more determined by situational pressures than 

by stable character) by showing that virtues conceptualized 

as social-intelligence capacities can manifest consistently 

across varied contexts, so long as the agent retains moral 

attentiveness and reflective sensitivity. In the framework 

Snow proposes, the components of virtue (e.g. 

compassion, fairness, integrity) correspond to the subskills 

of social intelligence: emotional attunement, perspective-

taking, relational judgment, and adaptive response. For 

future teachers, Snow’s theory suggests that cultivating 

social intelligence involves more than training in 

communication or emotional awareness: it requires the 

integration of moral vision (care for others) with perceptive 

responsiveness and deliberative action. In other words, a 

teacher with social intelligence is not simply socially adept 

but morally attuned: she senses when students are 

struggling, discerns the ethical significance of classroom 

interactions, and responds in ways consistent with 

pedagogical and moral goods. This conceptualization 

locates social intelligence at the intersection of ethics, 

perception, and relational competence. O’zdog’ru and 

colleagues conducted a study among pre-service teachers 

in Turkey, examining how communication skills and 

intercultural sensitivity relate to social intelligence, using 

structural equation modeling. Their findings indicate that 

communication skills significantly predict social 

intelligence levels, and intercultural sensitivity (i.e. 

openness to cultural difference) partially mediates this 

relationship. Concretely, teacher candidates who exhibit 

stronger communicative competence tend also to 

demonstrate higher social intelligence—presumably 

because effective communication fosters better relational 

attunement and social awareness. At the same time, 

intercultural sensitivity amplifies this effect: when a 

candidate is more open to and aware of cultural diversity, 

communication is enriched, and social intelligence is more 

fully actualized. O’zdog’ru interpret this as evidence that 

social intelligence in educators is not a generic skill but is 

enacted more robustly in culturally responsive, relationally 

nuanced contexts [7]. This empirical line complements 

Snow’s normative and theoretical reflections by showing 

how social intelligence operates in situated educational 

settings and can be measured and predicted via observable 

competencies. For example, the mediating role of 

intercultural sensitivity suggests that moral openness to 

cultural difference is not optional but integral to social-

intelligence development in multicultural classrooms. In a 

teacher-education context, this finding encourages 

embedding intercultural awareness training alongside 

communication skill development. 

METHODOLOGY 

The present study adopts a multi-method research design 

to examine the philosophical-ethical foundations and 

practical cultivation of social intelligence among future 

educators, integrating both qualitative and quantitative 

approaches to capture the multidimensionality of the 

construct. Conceptually, the research is informed by virtue-

ethics frameworks and contemporary moral-cognitive 

theories, situating social intelligence as an intersection of 

moral reasoning, ethical reflection, and interpersonal skill 

development. Empirically, data collection relied on 

structured self-report instruments, including validated 

social intelligence scales, moral reasoning inventories, and 

intercultural sensitivity assessments, complemented by 

semi-structured interviews that explore participants’ 

reflective and ethical perspectives in hypothetical 

classroom scenarios. Observational techniques were 

employed during collaborative and role-playing exercises 

to assess real-time manifestations of social intelligence in 

group and classroom simulations, providing triangulated 

evidence that integrates subjective, behavioral, and ethical 

dimensions. Data analysis utilized thematic coding for 

qualitative materials and descriptive plus inferential 

statistical techniques for quantitative data, including 

correlation, regression, and structural modeling to examine 

relationships between ethical awareness, communication 

skills, and social intelligence indices. This methodology 

ensures a holistic appraisal of how philosophical and 

ethical dispositions interact with practical competencies in 

teacher candidates, allowing for the identification of key 

pedagogical levers to enhance social intelligence in future 

educators. By bridging normative philosophical principles 

with empirically grounded measurement, the 

methodological design operationalizes social intelligence 

as a concept that is simultaneously theoretically robust, 

ethically coherent, and practically observable within 

educational contexts. 

RESULTS 
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The analysis of data revealed a robust and 

multidimensional relationship between ethical awareness, 

reflective moral reasoning, and the levels of social 

intelligence exhibited by future educators, indicating that 

philosophical-ethical grounding significantly predicts the 

capacity for adaptive interpersonal engagement in 

educational settings. Quantitative findings demonstrated 

that teacher candidates scoring higher on moral reasoning 

inventories and intercultural sensitivity assessments 

consistently exhibited elevated competencies in social 

perception, relational judgment, and collaborative 

problem-solving, suggesting that ethical and philosophical 

reflection is tightly interwoven with practical social 

intelligence outcomes. Qualitative analysis of interviews 

and observational exercises reinforced these patterns, 

revealing that participants who internalized ethical 

principles and engaged in reflective deliberation displayed 

heightened empathy, conflict-resolution skills, and 

proactive classroom mediation, while those with lower 

moral awareness demonstrated limited social attunement 

and situational adaptability. Furthermore, the integration of 

virtue-ethics-informed reflection exercises with 

experiential role-playing and collaborative tasks amplified 

social intelligence manifestations, highlighting the 

pedagogical efficacy of combining normative ethical 

frameworks with active skills training. Overall, the results 

substantiate the proposition that social intelligence in pre-

service teachers is not a standalone cognitive ability but a 

complex, ethically mediated competence, cultivated 

through intentional reflection on moral values, relational 

awareness, and culturally sensitive interpersonal 

engagement, thereby validating the theoretical and 

methodological assumptions underlying this study. 

DISCUSSION 

The findings of this study invite reflection within the 

broader scholarly discourse on the ethical and 

philosophical foundations of social intelligence, 

particularly in the context of teacher education. Nancy E. 

Snow posits that virtues are best understood as forms of 

social intelligence, emphasizing that moral attentiveness 

and relational awareness are inseparable from practical 

wisdom. Snow argues that teacher candidates who 

cultivate ethical reflection inherently develop capacities to 

perceive, interpret, and respond to interpersonal dynamics 

in ways that are both socially effective and morally 

coherent. From this perspective, social intelligence is not 

merely instrumental; it is a virtue-laden competency that 

anchors professional conduct in ethical principles. Snow’s 

framework suggests that the development of pre-service 

teachers’ social intelligence should prioritize reflective 

practices, ethical deliberation, and value-based decision-

making, positioning these elements as central rather than 

peripheral to pedagogical training. Conversely, Daniel 

Tom, in his work on emotional intelligence, emphasizes 

the cognitive-affective mechanisms through which 

individuals navigate social interactions, highlighting the 

role of emotional regulation, empathy, and social 

awareness. While Tom acknowledges moral implications, 

his framework situates social intelligence primarily as a 

skill set that can be trained through experiential learning, 

self-monitoring, and feedback [9]. Within the teacher 

education context, Tom’s approach supports the 

integration of structured activities such as role-playing, 

peer assessment, and collaborative problem-solving to 

enhance practical social competencies. The tension 

between Snow’s virtue-theoretic perspective and Tom’s 

skill-oriented framework reflects a broader debate in the 

literature: whether social intelligence should be 

conceptualized fundamentally as a morally grounded 

disposition or as a trainable set of competencies. This 

study’s results suggest that the two perspectives are 

complementary rather than mutually exclusive. 

Participants who demonstrated higher ethical awareness 

consistently exhibited greater social intelligence, 

supporting Snow’s assertion of the moral dimension, while 

structured experiential exercises and communication skills 

training enhanced observable interpersonal competencies, 

aligning with Tom’s model [10]. Moreover, the interplay 

between ethical reflection and practical skill development 

highlights the necessity of integrating normative and 

empirical approaches within teacher education. The 

findings indicate that interventions which embed 

philosophical-ethical reflection within active, 

collaborative pedagogical tasks yield the most significant 

improvements in social intelligence. Such a synthesis 

ensures that teacher candidates develop not only technical 

relational skills but also the moral sensitivity and 

principled judgment necessary for socially responsible 

educational practice. This integration resonates with 

contemporary calls for holistic teacher preparation, 

wherein social, cognitive, and ethical dimensions of 

professional competence are cultivated in tandem. 

Ultimately, the discussion underscores that social 

intelligence in future educators is best conceptualized as an 

ethically informed, practically enacted capacity, bridging 

theoretical virtue and applied skill. 

CONCLUSION 
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The present study underscores the centrality of 

philosophical and ethical foundations in the development 

of social intelligence among future educators, 

demonstrating that social intelligence is a 

multidimensional competence encompassing moral 

reasoning, reflective awareness, emotional attunement, and 

relational skill. The integration of virtue-ethics 

frameworks, particularly Snow’s conceptualization of 

virtues as forms of social intelligence, with empirical 

insights into communication and intercultural sensitivity, 

highlights that ethical reflection and practical skills are 

mutually reinforcing. Teacher candidates who engage in 

structured ethical deliberation alongside experiential and 

collaborative pedagogical activities exhibit enhanced 

capacity for empathy, perspective-taking, conflict 

resolution, and adaptive classroom engagement.  
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