
CURRENT RESEARCH JOURNAL OF PEDAGOGICS (ISSN: 2767-3278) 

 

  

https://masterjournals.com/index.php/crjp 24 

 

VOLUME: Vol.07 Issue02 2026 
DOI: - 10.37547/pedagogics-crjp-07-02-06 
Page: - 24-28  

RESEARCH ARTICLE 

 

Methods Of Moral And Ethical Education By Mentors To 
Disciples During The Eastern Renaissance 
 

Raxmanova Nigora Xusanboyevna 

Researcher at Namangan State University, Uzbekistan 

 

Received: 14 December 2025 Accepted: 07 January 2026 Published: 09 February 2026 

 

INTRODUCTION 

The Eastern Renaissance, a complex cultural and 

intellectual revival spanning roughly the 18th and 19th 

centuries, represents a pivotal era in the historical 

development of pedagogical traditions in the Islamic East. 

Within this period, the transmission of knowledge was 

inextricably intertwined with moral and spiritual 

cultivation, forming the backbone of what can be described 

as a holistic educational paradigm. Central to this paradigm 

was the master-disciple (ustoz–shogird) relationship, an 

institutionalized mechanism through which both cognitive 

and ethical frameworks were systematically imparted to 

successive generations. The present study seeks to 

investigate the multifaceted methods employed by mentors 

during this period to foster moral consciousness, ethical 

discernment, and spiritual sensibilities among their 

disciples, situating these practices within broader socio-

cultural and philosophical contexts. The concept of moral 

and ethical education in the Eastern Renaissance cannot be 

disentangled from the socio-religious fabric of the time. 

Education was not merely a transactional acquisition of 

information; it represented a comprehensive 

developmental process, encompassing the cultivation of 

character, intellectual acumen, and spiritual awareness. 

The educational discourse of the period, as evidenced in 

surviving manuscripts, correspondence, and treatises, 

emphasizes the indispensable role of the mentor’s personal 

virtue and exemplary conduct in shaping the disciple’s 

internalization of ethical norms. This emphasis on 

exemplarity underscores a pedagogical principle that 

resonates with contemporary theories of role modeling and 

character education: the ethical and moral development of 

learners is profoundly influenced by the visible 

embodiment of virtues in the educator. Methodologically, 

the transmission of moral and ethical instruction employed 

a range of didactic strategies, including narrative 

exemplars, aphoristic instruction, dialogic engagement, 

and practical exercises designed to cultivate self-

discipline, empathy, and reflective judgment. Historical 

accounts indicate that mentors carefully calibrated 

pedagogical interventions according to the cognitive and 

emotional development of the disciple, ensuring that 

ethical lessons were internalized not merely as abstract 

precepts but as lived experiences guiding everyday 

conduct[1]. This individualized and context-sensitive 

approach reflects an understanding of human development 

that parallels modern conceptions of differentiated 

instruction and scaffolding, highlighting the enduring 

relevance of historical pedagogical models. 

Philosophically, the ethical dimension of education during 
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the Eastern Renaissance was heavily influenced by 

classical Islamic thought, Sufi pedagogical frameworks, 

and localized cultural norms. The synthesis of these 

intellectual currents produced a moral-educational 

paradigm that privileged both the cultivation of inner 

virtues and the development of social responsibility. 

Mentors, therefore, functioned not only as conveyors of 

cognitive knowledge but as moral architects, shaping the 

disposition, temperament, and ethical reasoning capacities 

of their disciples. This dual focus on cognition and 

character underscores the intricate interdependence of 

epistemic and ethical domains within traditional Eastern 

pedagogy. In addition to individual instruction, the social 

milieu of the Eastern Renaissance provided structural 

support for the mentor-disciple dynamic. Learning circles 

(halaqas), spiritual lodges (khanaqas), and community-

endorsed scholarly networks facilitated sustained 

interaction between mentors and disciples, reinforcing the 

internalization of moral and ethical norms through 

communal observation and practice. The collaborative and 

socially embedded nature of these learning environments 

amplified the impact of the mentor’s guidance, creating a 

context in which moral precepts were continually 

exemplified, rehearsed, and validated within lived 

experience. Such integration of social and educational 

structures underscores the sophistication and intentionality 

of historical pedagogical systems, revealing a complex 

interplay between individual mentorship and collective 

ethical formation. From a historical perspective, the 

Eastern Renaissance represents a critical moment in which 

traditional educational practices were both preserved and 

innovatively adapted in response to socio-political, 

economic, and intellectual transformations[2]. The period 

witnessed the rise of print culture, the codification of 

curricula, and increased cross-cultural exchanges, all of 

which influenced the methods through which moral and 

ethical knowledge was transmitted. Mentors, while 

adhering to established norms of personal exemplarity and 

dialogic engagement, incorporated emergent pedagogical 

techniques to maintain the relevance and efficacy of 

instruction, thereby demonstrating a dynamic interplay 

between continuity and innovation. This adaptive capacity 

is particularly salient for contemporary educational 

discourse, which increasingly seeks to balance 

foundational ethical instruction with evolving societal 

demands. Moreover, the study of master-disciple 

pedagogical dynamics during the Eastern Renaissance 

offers valuable insights into the epistemological 

assumptions underpinning ethical education. The period’s 

mentors operated on the principle that knowledge and 

virtue are inseparable: intellectual understanding devoid of 

ethical grounding is incomplete, while moral development 

is most robust when informed by cognitive engagement. 

This integrative perspective aligns with modern theories of 

moral education, which posit that critical reasoning, 

reflective judgment, and ethical decision-making are 

mutually reinforcing capacities that must be cultivated in 

tandem. Historical analyses thus illuminate the enduring 

significance of a holistic approach to education, wherein 

the cultivation of ethical sensibilities is inseparable from 

the development of intellectual and spiritual capacities. In 

sum, this study endeavors to systematically examine the 

methods through which mentors during the Eastern 

Renaissance cultivated moral and ethical capacities in their 

disciples, situating these practices within their broader 

philosophical, cultural, and social contexts[3]. By 

synthesizing historical documentation, philosophical 

treatises, and contemporary scholarly interpretations, the 

research highlights the intricate mechanisms of ethical 

pedagogy, emphasizing the centrality of personal 

exemplarity, context-sensitive instruction, and socially 

embedded learning environments. The findings contribute 

not only to the historiography of education in the Islamic 

East but also offer critical insights for contemporary 

pedagogical theory and practice, particularly in domains 

concerned with moral and spiritual formation. Ultimately, 

this investigation underscores the enduring relevance of the 

master-disciple paradigm as a model for cultivating 

ethically grounded, intellectually capable, and spiritually 

attuned individuals within educational systems. 

LITERATURE REVIEW 

In examining the pedagogical and ethical dimensions of 

teacher-disciple relationships during historic intellectual 

renaissances, contemporary scholarship offers critical 

analytical frameworks that illuminate the underlying 

structures of moral education. Two prominent foreign 

scholars — Nel Noddings and Lawrence Kohlberg — have 

significantly contributed to the theoretical understanding 

of ethical formation, each providing a lens through which 

traditional Eastern master-disciple pedagogies can be 

reinterpreted and critically assessed. Nel Noddings’s 

theory of care ethics provides a foundational perspective 

on moral education that privileges relationality and 

responsiveness as central to ethical development[4]. 

Noddings argues that ethical understanding is not 

constituted solely through abstract principles or rule-based 

reasoning but emerges through caring relationships in 

which one is both attentive and responsive to the needs of 
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others. In her seminal work “Caring: A Feminine Approach 

to Ethics & Moral Education,” Noddings emphasizes that 

genuine moral growth arises when one learns to engage 

empathetically with others and internalizes ethical 

dispositions through sustained, context-sensitive 

interaction. This insight resonates deeply with the 

historical functions of the master-disciple paradigm in 

Eastern contexts, where the mentor’s own exemplification 

of virtues and continuous personal engagement with the 

disciple created conditions for moral habituation. 

Noddings’s conceptualization of ethical formation thus 

underscores that moral pedagogy is most effective when 

grounded in dialogic encounter and the mutual co-

construction of moral meanings rather than didactic 

instruction alone. Parallel to Noddings’s relational ethic, 

Lawrence Kohlberg’s cognitive-developmental theory of 

moral judgment offers a systematic framework for 

understanding the progression of ethical reasoning in 

learners. Kohlberg’s research delineates stages of moral 

development, progressing from pre-conventional levels of 

self-interest to conventional orientations grounded in 

social norms, and finally to post-conventional principles 

characterized by autonomous ethical reasoning. While 

Kohlberg’s model has been critiqued for its Western-

centric assumptions and rationalist emphasis, his 

identification of moral reasoning as a developmental 

process has been highly influential in educational 

theory[5]. Applying Kohlberg’s framework to the 

historical analysis of Eastern pedagogical practices reveals 

significant parallels, particularly in how mentors 

intentionally guided disciples through progressively 

complex ethical challenges. For instance, the structured 

pedagogical exercises employed by historical mentors — 

including moral narratives, guided reflection, and ethical 

deliberation — correlate with Kohlberg’s emphasis on 

advancing interpretive capacities across developmental 

stages rather than rote compliance with rules. Thus, 

Kohlberg’s delineation of moral cognition provides a 

comparative metric with which to understand the 

structured intentionality embedded in master-disciple 

educational systems. Together, the work of Noddings and 

Kohlberg highlights distinct but complementary 

dimensions of moral education: the former illuminates the 

relational and affective processes that foster moral 

sensibilities, while the latter explicates the cognitive 

structures that underpin ethical reasoning[6]. By situating 

traditional Eastern pedagogies within this dual theoretical 

framework, one can appreciate both the deeply 

interpersonal character of master-disciple interactions and 

the systematic cultivation of moral judgment through 

graduated modes of engagement. This synthesis enables a 

more nuanced understanding of how historical methods 

transcended mere transmission of knowledge to encompass 

the embodied cultivation of virtuous character. Moreover, 

comparative analysis reveals that historical mentors 

operated at the intersection of these theoretical dimensions, 

blending affective presence with cognitive stimulation. 

Mentors demonstrated that moral education requires both 

empathic attunement to the learner’s inner state and a 

disciplined engagement with ethical principles that 

progressively challenge the disciple’s moral assumptions. 

This integrated approach aligns with contemporary calls 

within the literature for more holistic educational 

paradigms that move beyond dichotomies of affect versus 

cognition[7]. In summary, the analyses provided by 

Noddings and Kohlberg, though developed outside the 

Eastern Renaissance context, offer valuable conceptual 

tools for interpreting the complex pedagogical methods 

historically employed by mentors. Their contributions 

illuminate how moral and ethical education is not 

monolithic but rather constituted through dynamic 

interactions among relational sensibilities, cognitive 

development, and structured pedagogical practices. 

Consequently, the integration of these theoretical 

perspectives into the study of historical educational 

systems enriches our comprehension of master-disciple 

pedagogies while also suggesting enduring pedagogical 

principles relevant for contemporary moral education 

research. 

METHOD 

The present study employed a multi-methodological 

approach to investigate the moral and ethical education 

strategies utilized by mentors during the Eastern 

Renaissance. Recognizing the historical and cultural 

specificity of master-disciple pedagogical practices, the 

research integrated qualitative historical analysis with 

comparative educational theory to achieve a 

comprehensive understanding of both the content and 

mechanisms of moral instruction. Archival analysis of 

primary historical documents, including manuscripts, 

treatises, and correspondence between mentors and 

disciples, provided direct evidence of pedagogical 

methods, while secondary sources, including scholarly 

interpretations and ethnographic studies, facilitated 

contextualization and critical evaluation of the practices 

within broader socio-cultural and philosophical 

frameworks. A hermeneutic methodology was adopted to 

interpret textual and narrative materials, emphasizing the 
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reconstruction of ethical intentions and pedagogical 

rationales embedded within historical educational 

interactions.  

RESULTS 

The analysis of historical documents and pedagogical 

treatises from the Eastern Renaissance reveals that mentors 

employed a sophisticated and multi-layered approach to 

the moral and ethical formation of their disciples. Evidence 

indicates that the master-disciple relationship functioned as 

both a relational and instructional conduit, wherein the 

mentor’s own conduct served as an ethical exemplar, 

simultaneously demonstrating virtuous behavior and 

providing normative guidance. The results indicate that 

moral education was systematically integrated into daily 

learning routines, including recitation, reflective dialogue, 

narrative exemplars, and structured experiential exercises 

designed to cultivate empathy, self-discipline, and ethical 

discernment. Moreover, the study identifies the consistent 

application of progressive moral challenges tailored to the 

developmental stage of each disciple, reflecting an 

intuitive understanding of differentiated instruction that 

aligns closely with contemporary educational theories of 

cognitive and moral development. Further findings reveal 

that the internalization of ethical norms was reinforced not 

solely through verbal instruction but through the mentor’s 

continuous engagement, observation, and feedback, 

creating a dynamic interplay between relational attachment 

and cognitive comprehension. The data demonstrates that 

disciples who were immersed in prolonged, guided 

mentorship exhibited higher degrees of reflective 

judgment, spiritual awareness, and social responsibility, 

underscoring the effectiveness of the master-disciple 

paradigm in producing morally and ethically attuned 

individuals.  

DISCUSSION 

The findings of this study, which underscore the centrality 

of mentor exemplarity and relational engagement in ethical 

formation, invite a critical dialogue with established 

contemporary theories of moral education, particularly 

those proposed by Nel Noddings and Lawrence Kohlberg. 

Noddings’s relational ethic emphasizes the primacy of 

care, empathy, and responsiveness in moral development, 

arguing that ethical growth emerges predominantly 

through sustained interpersonal interactions rather than 

abstract cognitive reasoning. From this perspective, the 

Eastern Renaissance master-disciple model exemplifies 

Noddings’s theoretical precepts: mentors cultivated ethical 

sensibilities not through formalized instruction alone, but 

by modeling virtues, attending to the emotional and moral 

needs of their disciples, and engaging in continuous 

dialogic reflection[8]. The relational dynamics identified 

in the historical data thus align with Noddings’s assertion 

that moral education is inherently context-sensitive, 

grounded in the affective and responsive dimensions of 

human interaction. In contrast, Kohlberg’s cognitive-

developmental framework foregrounds the systematic 

progression of moral reasoning through identifiable stages, 

emphasizing principled reasoning and reflective judgment 

as core to ethical maturation. Applying this lens to the 

historical evidence highlights the structured and 

progressive nature of master-disciple pedagogy: mentors 

intentionally introduced moral challenges calibrated to the 

disciple’s developmental stage, guiding learners from 

basic adherence to social norms toward higher-order 

ethical reflection[9]. From a Kohlbergian standpoint, the 

deliberate scaffolding of ethical dilemmas and reflective 

exercises exemplifies the promotion of autonomous moral 

reasoning within a historically contextualized setting. The 

juxtaposition of these two theoretical perspectives, 

however, reveals a productive tension that mirrors 

contemporary debates in moral education scholarship. 

Whereas Noddings prioritizes relational and affective 

dimensions, Kohlberg privileges cognitive and structural 

aspects of moral development[10]. The historical evidence 

from the Eastern Renaissance indicates that effective moral 

pedagogy required the integration of both dimensions: 

mentors needed to embody virtue and engage relationally 

while simultaneously scaffolding disciples’ cognitive 

understanding of ethical principles.  

CONCLUSION 

This study has examined the pedagogical strategies and 

moral-ethical instruction employed by mentors during the 

Eastern Renaissance, emphasizing the master-disciple 

relationship as a central conduit for the cultivation of 

intellectual, ethical, and spiritual capacities. The analysis 

demonstrates that effective moral education was not solely 

a matter of transmitting cognitive knowledge but required 

the integration of relational, affective, and cognitive 

dimensions.  
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